. Of more value, perhaps, are many of the written comments in which students elaborated on how and why they found case-based reasoning a useful approach for studying strategic human resource management as they can both inform and reinforce the teaching strategy.
Introduction

L
EARNING IS SOMETHING we all do. However, it is also something we all do and experience differently. As a consequence there are many different approaches to teaching and learning and we probably all experience a range of these during our lifetime. The approaches adopted are often, but not always, associated with the target audience, discipline, type of knowledge or skills being imparted, and the desired outcomes. Choosing which approach to adopt is the first decision of any instructor. It is not uncommon for instructors to change or modify their teaching approach as time progresses both in response to their student groups and as a means of personal development. Through a process of experimentation instructors settle upon a teaching approach that they believe provides students with the optimal learning experience. This paper examines the use of one such approach -a commonly used learning design in the teaching of management and human resource management: case based reasoning.
Case-based reasoning as a learning tool and the associated benefits and limitations have been discussed fairly widely in the academic literature, but little work has been undertaken to explore the nature of student experiences in using this approach -how and why it assists their learning, if it actually does. This is particularly true in relation to the teaching of strategic human resource management. This paper presents the perspectives of two cohorts of students (internal and distance) who have recently been enrolled in an undergraduate strategic human resource management class which utilised case-based reasoning as a key aspect of its teaching strategy. By examining the student's perceptions of their learning experiences it is hoped to determine whether this teaching approach enhances the student's learning experience in this subject. Therefore the questions that guided the design of the study were:
• What are student perceptions of the use of casebased reasoning? • Does case-based reasoning contribute to student learning, and in what way?
This paper outlines how a small empirical study was undertaken to examine how students responded to the experience of using the case-based reasoning approach in their studies in strategic human resource management and the ways in which they perceived this approach assisted them (or didn't) in their learning. To accomplish this, the paper will first review the nature of the case-based method, its claimed benefits and its use in the university classroom situation. Second, the research method and results will be presented. Finally, a discussion of the findings and their implications for the use of case-based reasoning in teaching strategic human resource management will be examined drawing heavily upon THE INTERNATIONAL JOURNAL OF LEARNING, VOLUME 15, NUMBER 3, 2008 http://www. Learning-Journal.com, ISSN 1447-9494 student perceptions of the value and usefulness of this teaching approach in enhancing their learning experience. On the basis of the study's findings, it is argued that case-based reasoning is a teaching approach that both enhances the student's understanding of the subjects' theoretical material and provides them with a greater appreciation for the application of strategic human resource management in practice.
Using Case-Based Reasoning
Learning is a complex process, and there are numerous theories that address various aspects of learning and teaching, motivation and context (Turner & Helms, 1995; Burns, 2002; Smith, 1990; McMillan & Forsyth, 1991) . The teaching of university students further adds to the complex nature of the process due to the heterogeneous character of the student population. This diversity is both a challenge and an opportunity. Given the role of universities in preparing students for a variety of professions numerous different approaches can, and are, taken to provide students with the education that will best assist them in the future.
Case-based reasoning (CBR) is a method of problem solving that uses past experience to develop answers to new problems or to interpret new situations (Kolondner, 1993; Kolonder & Guzdial, 2000) . Kolonder (1993) argued that we all use case-based reasoning to solve problems or make decisions. For example, when we do a task, or are confronted by a problem that has occurred before, we first consider what we did last time, and then determine whether the same solution is appropriate. This process involves the use of a variety of skills, including problem solving, understanding, and learning, which are integrated with recall and memory of past events. Today CBR is used as a method of teaching in a number of different discipline areas, including medicine and other areas of health, law, education, psychology, instructional design, computing and business.
The case method is a form of teaching that is centred around the use of a case, or scenario, which is analysed individually, and/or in groups, and ideas discussed (Kirrane, 1990) . Its popularity stems from the belief that learning should be associated with authentic experiences that reflect real world "ways of knowing and doing" (Bennett, Harper & Hedberg, 2002:1) , and effective learning takes place by doing rather than listening (Elkin, 2002 : Kirrane, 1990 ). Researchers such as Argyris (1980) , Kirrane (1990) , Jennings (1996) , Hassall, Lewis & Broadbent (1998) , Elkin (2002) , and Bennett, Harper & Hedberg, (2002) , advocate the use of case-based reasoning to enhance the learning experience of students and develop skills that are beyond the mere transfer of knowledge.
Cases used in the classroom teaching situation, can vary in length, focus and application; can be based on real or fictitious organisations; can be written or presented on video. Heath (1998, as cited in Elkin, 2002: 2) listed six different types of cases that varied in focus -the incident cases, the background case, the exercise case, the situation case, the complex case, and the decision case -all of which can be used to develop different skills and create a different learning experience. Selecting the right case in any teaching situation is particularly important, and is closely tied to the intended focus of the learning experience, the experience of the student group and the way in which the case is to be used (Bennett, Harper & Hedberg, 2002; Elkin, 2002; Jennings, 1996; Kolonder, 1993; Schullery, 1999) ; and contributes significantly to student outcomes.
In selecting cases for teaching, Schullery (1999) stressed the importance of starting with a good understanding of the context in which they are being used, and the extent to which students have been exposed to information or situations that enable them to benefit from the learning experience. If the case situation is too complex or is beyond the understanding of the students it loses its value as a learning tool and an authentic experience (Bennett, Harper & Hedberg, 2002) . Like any other form of learning, learning through CBR should be based on scaffolding and modelling of learning (Bennett, Harper & Hedberg, 2002 ) -with cases becoming more detailed and complex as students acquire more knowledge, and experience in using cases for learning and discussion.
Kolonder (1993:13) described a case as "a contextualised piece of knowledge representing an experience that teaches a lesson fundamental to achieving the goals of the reasoner". What makes an effective case from a teaching and learning perspective will obviously vary depending on discipline and teaching objective. However, there is agreement on a number of key features. A case should: represent specific knowledge tied to a context; be applicable to all students; be sufficiently complex to encourage dialogue that raises questions and poses alternatives; encourage critical thinking and problem solving; suggest, or at least accommodate, multiple answers/solutions; be manageable within the class time, or allotted time period; and be sufficiently comprehensive and specialised to focus student learning (Koch & Rodger, 1995; Kolonder, 1993; Schullery, 1999) .
Cases, Application and Teaching Objectives
Because students' exposure to particular situations or knowledge varies, the cases used in classroom situations must accommodate this, and prepare stu-dents to further develop skills through the use of increasingly complex case study materials (Schullery, 1999) . However, cases are also used to develop specific skills and knowledge. For example, studies have indicated that the case method of teaching enhances student practice, improves skills in analysis, communication, interpersonal relations, problem-solving, decision-making, interest and motivation, confidence, and knowledge transfer (Bennett, Harper, & Hedberg, 2002; Hassall, Lewis, & Broadbent, 1998; Kirrane, 1990) . Reynolds (1978) argued that there is a clear relationship between the characteristics of cases used in classrooms, and the educational objectives associated with their use. The nature of the case study material and how it is used in the classroom significantly impacts upon the student learning experience and therefore the skills and knowledge acquired through its use. The ideas presented by Reynolds (1978) have been supported by Jennings (1996) who argued that case study learning objectives are broad and include: acquiring knowledge; confronting complex situations; developing analysis and synthesis skills; relating theory to practice and assisting the long-term retention of understanding; transfer of knowledge and techniques from classroom to organisations; developing interpersonal skills, communication and listening; illustration of particular points, issues or managerial principles; exploring problems; developing self-analysis, attitudes, confidence, responsibility, judgment and wisdom; enlivening teaching; gaining student's intellectual and emotional involvement; and bringing realism into instructional settings.
Benefits of CBR for Student Learning
One of the principal strengths or advantages of using case-based reasoning is that it can be adapted for use in almost any discipline and in most situations. The way a case is used in the classroom is shaped by the experience of the students, the learning objectives and the instructor's view of their own role in the learning experience (Jennings, 1996) . This versatility and the perceived benefits students derive from casebased reasoning are the principal reasons for its wide acceptance. Many authors have (see Argyris, 1980; Kolonder, 1993; Burgoyne and Mumford, 2001 (as cited in Elkin, 2002) and Elkin, 2002) argued that the skills and benefits derived by students who experience case-based reasoning are the primary reason for its continued use and success. A synthesis of the benefits for student learning discussed by these authors shows that they are fairly comprehensive and include:
• Student recall of ideas they have evolved • Improved interest and development of application skills for students • Enhancing cooperation and team working skills • Exposing students to different ideas, opinions and ways of looking at problems • Making decisions about real life complex issues and examining alternatives • Realisation that there are rarely right or wrong answers to real-life situations • Ability to develop solutions from assumptions and make predictions based on existing knowledge • Using previous experience to identifying potential problems and avoid repeating past mistakes. Whilst CBR has been found to be a particularly useful method for teaching, like any other teaching/learning design CBR has a number of advantages and disadvantages, enthusiastic supporters and critics, and successful and unsuccessful applications. Among the criticisms of CBR are the dependence on the skills of the instructor, the ability and willingness of students to take ownership of their learning, the varying backgrounds and experiences of students and nature of the cases used (Argyris, 1980; Schullery, 1999; Cullen, et al, 2004) .
Expanding the Use of CBR
Several studies have examined the value of the case study method for teaching graduate students. In 1995 three studies by Olson, Jennings, and Koch & Rodger investigated the varied use of cases in their classes by using a combination of written material, "live" cases 1 , executive presentations, organisation visits and joint organisation/student projects. The results indicated that the instructors believed that teaching objectives had been better met, and that students benefited from the more interactive, cognitive and analytical approach required to complete set tasks. They also acquired skills which would be valuable to them in the 'real world' (Jennings, 1995; Koch & Rodger, 1995; Olson, 1995) . Elkin (2002) , whilst supporting the view that casebased learning is a means of creating a deeper learning experience for students, in which they acquire skills and develop an ability to apply acquired knowledge in practice, advocated an extension of the use of case studies. For teaching postgraduate students, Elkin (2002) argued that the benefits for case study teaching can be extended through having students write their own cases, and tested this with a group of ten students enrolled in the Master of Business program at Otago University. It was found that in doing so, the depth and breadth of student learning increased, and students acquired more general life-long learning. The students reported that writing their own cases had:
• created interest and reality • developed active learning • developed inquiry skills • improved skills in problem definition • improved judgment and analytical skills • developed creativity, effective writing skills, and promoted new ideas, • improved understanding of people, organisations, the organisation world • improved understanding of learning design. (Elkin, 2002: 5-6) .
From the literature examined, the attraction of casebased reasoning as a teaching method is obvious. The variety of situations in which cases can be used constructively, and the options for use and application of the case method further emphasise its versatility, flexibility and adaptability, and strengthen its benefits as a method of teaching in the university classroom.
The flexibility and adaptability of case-based reasoning means that it can be used in almost any teaching situation from large to small groups, and even on a one-to-one basis. Similarly, CBR can be readily adapted to different modes of teaching and different learning environments. In a face-to-face teaching setting CBR can incorporate more varied uses and applications than other learning environments, because it gives the instructor more options. For example, face-to-face learning environments allow for greater group interaction, question and answer sessions to stimulate discussion, variety in case method (ie. written, video, role plays, etc), guest presenters, instructor facilitation, and enhanced instructor/student interaction.
The virtual learning environment, such as distance education and on-line discussion, can benefit from the use of CBR, but in a different way to face-to-face learning environments. Many of the students studying in this manner are working full time and are able to draw upon a wealth of life and work experience. This can be utilised by posting short cases or scenarios, information on current events, and items for reflection, on-line for discussion. Reference can also be made to cases or organisation examples presented in the text or study material, stimulating discussion and drawing students into debate on particular issues. This would expose students to a range of different perspectives and ideas, highlighting that there is often more than one solution to a problem. In this way students in the virtual learning environment will experience some of the benefits that face-to-face students have when using CBR, such as group discussion, communication, creative thinking, theory application and critical analysis.
In the design of business curricula cases are used extensively in the teaching of law, accounting, marketing, management, human resources management, and communication. The popularity of this teaching approach has resulted in a number of empirical studies investigating the value for student learning and the skills acquired during the learning process. Specific business subjects such as accounting (Cullen, Richardson, & O'Brien, 2004; Hassall, Lewis & Broadbent, 1998) , entrepreneurship (Filion, 1995) , management (Jain, 2005; Chimezie & Osigweh, 1989) , strategic management (Jennings, 1995; 1996) , total quality management (Olson, 1995) using the CBR approach to teaching have been studied in a number of different countries. The findings of these studies reflect the findings outlined above in terms of the flexibility of use and benefits of the approach, and increase the perceived value of its use.
Research Method
Sample
The primary purpose of this research was to examine the use of case-based reasoning in the teaching of strategic human resource management by gathering, interpreting and analysing student perceptions of the process and experience of using case-based reasoning as a method of teaching and learning. To this end two cohorts of students undertaking a third year subject -Strategic Human Resource Managementat Charles Sturt University during 2006 and 2007 were selected as the sample group. The cohorts consisted of 22 internal, on-campus students (including 4 international students, 2 international exchange students and 1 mature age student) and 52 distance students in 2006 and 15 internal students (including 4 international students) and 49 distance students in 2007. This subject was selected as it was taught using a wide variety of case study related material and made use of an organisational based case study as the principal form of assessment.
The internal and distance students included in the survey were taught using the same basic teaching materials and major assessment tasks. However, of necessity some differences are clearly present. Table  1 outlines the primary teaching and assessment processes for both cohorts and identifies differences that may have impacted upon student learning experiences and therefore survey responses.
Procedures
The data for this study was collected in a number of stages. The first stage involved an examination of the literature and an analysis of the key issues or themes identified in previous studies. Stage Two involved the development of a questionnaire the measures for which were drawn from the identified benefits found in the literature. The questionnaire was divided into two sections. Section one was comprised of both quantitative and qualitative questions. The quantitative questions used a 5 point Likert scale (with 1 indicating that case-based reasoning had not assisted student learning and 5 indicating that students' believed it had assisted them significantly) to seek student perceptions of the value and use of case-based reasoning in the teaching of Strategic Human Resource Management, and a number of related qualitative questions that sought to enhance the quality of the data collected and provide a richer picture of student perceptions. In these questions, students were asked to expand on how or why they believed CBR had benefited their learning. The following examples are illustrative of the question format. 
Internal
Presentation -organisational project (group) Classes -Class activities are interactive exercises (group work) such as discussions, experiential exercises, role plays, case studies, etc.
Project -organisation project focused on relating theory to practice (group) Essay -context based (individual) Materials -Students receive printed materials which consist of a program of guided reading and exercises.
Distance
Case Study -based on text cases (individual) Forum -An interactive on-line student site is used to encourage student discussion and post additional Project -organisation based project focused on relating theory to practice (individual) activities. A variety of exercises used for the internal classes are posted on-line for students to discuss (not assessed).
Internal students are required to undertake a mix of individual and group work.
Internal -reliant upon students doing required reading and preparation before class, dependent upon inKey differences Distance students are required to undertake only individual work.
teraction between class members, discussion student directed. Distance -reliant upon students working independently to complete required work, participation in online discussions and completion of posted exercises is not compulsory . In what ways do you believe the use of casebased reasoning has/has not assisted you to think more strategically about human resource management?
Section two of the questionnaire sought biographical details from each respondent to allow an examination of individual characteristics of students and whether or not a relationship existed between response and background. From the review of the literature a comprehensive list of potential benefits derived from the use of CBR was identified. However, it was not considered feasible to address all these benefits in one questionnaire, so only ten issues thought to be important for student learning were addressed. The ten issues can be logically grouped into three separate categories: Group 1 -Skills development (questions 2, 3, 5, 9); Group 2 -Understanding subject content (questions 1, 6, 7); and Group 3 -Organisational transference (questions 4, 8, 10) .
Student responses were analysed using simple means, standard deviations, and two-sample comparisons of the mean scores (t test) The qualitative responses were studied to identify common themes, both positive and negative comments.
Results
All students were invited to participate in the study and were sent copies of an information sheet, consent form, questionnaire and prepaid return envelope Table 2 . It was disappointing that in spite of follow-up emails and verbal requests more questionnaires were not returned. This response rate is acknowledged as a potential weakness of the study.
However, as can be seen from the data presented in Table 2 , responses were received from participants representing different genders, age ranges, and years of employment; therefore being reasonably representative of the students enrolled in the subject.
Despite small variations in the teaching and assessment of these students the responses were generally consistent and positive. Each of these categories and the student responses will be discussed here (a summary of the means and standard deviations for participant responses to each question can be found in Table 3 ). 
Group 1 -Skills Development
This group incorporates questions 2, 3, 5, & 9, which focus on the development of a range of different skills, including communication, judgment and analytical ability, teamwork and writing skills; the means scores for which can be seen in Table 4 . Both internal and distance students provided positive comments in relation to how CBR assisted them in developing a range of skills. Typical comments included:
The group activities and discussions of cases has encouraged my involvement in discussions. I am learning how to more effectively express my views verbally. CBR has shown me that not everything is black & white and usually not as simple as the theoretical concepts sometimes imply. It is important to consider how and why some concepts may not be as effective or as easy in practice. I am more confident working in a team and more aware of the need to communicate effectively and have patience when working with others.
CBR seems to have the advantage of focusing cognitive effort -so reasoning judgment and analytical skill are enhanced as a result. By having to place oneself 'inside' the organisation within the case, one is forced to think 'outside the square' & draw on what has been studied and apply the theories to real life situations.
Group 2 -Understanding Subject Content
Questions contained in Group 2 (questions 1, 6, 7), which sought responses on the extent to which CBR assisted students to grasp the subject content, again attracted positive responses; the mean scores of which can be found in Table 5 . The open-ended questions that sought further detail on how CBR had assisted them in this gleaned a number of positive comments including:
CBR provides a realistic example of actual HR problems that do not involve the rarified and often contrived situations and questions provided in some textbooks. CBR is more in keeping with what a practitioner could expect to be faced with in the field. CBR has helped to develop my ability to relate theory to practical situations as it requires an analysis of a situation, research skills and most importantly, the application of theory to resolve or improve the situation. It is highly relevant when cases reflect issues encountered in the workplace. Topic materials are applied to a "real life" situation. This increases the relevance and understanding of topic materials.
I am able to more clearly understand the theoretical concepts and understand how they can help or hinder an organisation. It has also highlighted the difficulties of implementing certain theoretical concepts into practice. …. By studying actual companies in real life situations I have found concepts of strategic HRM easier to grasp.
Group 3 -Organisational Transference
The questions contained in Group 3 (questions 4, 8, 10) sought responses on the extent to which students believed CBR had assisted them in understanding SHRM from an organisational perspective and enabled them to more easily relate learning in the classroom to organisational situations. Again responses were positive the means being presented in Table 6 , with the issue of added realism receiving the highest mean score. This was reflected in the written comments, which included responses such as:
The organisation project gave me the opportunity to see an area I never would have experienced, manufacturing, which relies on the end product being completed, so critical to have staff working 100%. Case-based reasoning made me think about people as people. … it did make the activity seem more real. It has helped me understand the way organisations operate … I found the project an excellent way to test my newly found knowledge in a fun way -because I found it enjoyable my understanding was enhanced. Realism is definitely significantly improved as theory is applied to cases that reflect workplace situations. It also makes study more interesting as variety is increased & situations are more explored. Analysing cases exposes students to various situations they may not necessarily encounter in their own workplace. This enables a broader understanding of organisations to be developed. CBR and real world experience both develop an understanding of organisations and people. CBR provides a point of reference where real organisational problems can be used -so much more applicable than just single isolated concepts. The cases have given me some insight into the complicated nature of organisations as well as people. The cases highlight that every organisation is different & therefore require individual attention.
Tests for differences between mean scores (t test) showed no significant differences in the mean scores for Internal versus distance students in 2006, internal versus distance students in 2007, or between the total 2006 and total 2007 cohorts. This indicates homogeneity of results across teaching modes and years surveyed.
Overall it is clear that these two cohort of students found CBR assisted them in a variety of ways in their studies in this subject. Apart from the specific comments quoted above students made reference to feelings of improved understanding, relatedness, and confidence in discussing and dealing with situations they may encounter. However, there were some not so positive responses -not actually critical of the method itself, but indications that some students wanted more from the experience. For example: I don't believe enough emphasis was placed on assessing how much students had learnt about the theory. I do not believe I am thinking more strategically. I felt the more I looked at the situation and the limited information and possible future directions (knowing the uncertainty of what the future actually held) that strategies are to a large degree guesses. Some will be good & some will be bad, and some things you would never be able to strategise for. I have written extensive reports at work on the subject matter -this did not enhance my learning or knowledge of issues. …. Don't assist in the real world.
Findings/Discussion
Although CBR has been widely accepted as a suitable and effective teaching strategy within business schools for many years and there is a body of literature that promotes its benefits, there is no research that clearly examines the nature of the learning that takes place, how CBR enhances learning or how students feel about using CBR. The results of this study contribute significantly to our understanding of two basic issues; the student experience in using CBR and how students perceive it assists their learning. In enriching our understanding of these issues it also reinforces the potential benefits and values of using such a teaching approach in subjects that require an appreciation of application as well as theoretical knowledge.
The findings of this study indicate that overall the students found the experience of using case-based reasoning to be positive; both in terms of improving learning experiences and in increasing interest in the subject. Particular attention was drawn to the assistance it provided students in understanding the theoretical material and improvements in their ability to relate this to practical, organisational based situations, in their written comments. The characteristics of this approach that seem to have appealed the most to students are associated with the exposure that it provides them with to different situations, organisational problems and opinions in a varied and realistic way. For the internal students the use of guest speakers, from different types of organisations, also helped to contextualise issues for them that they had yet to experience in the workplace. A number of students also stated that CBR assisted then to develop their analytical and reasoning skills as the method requires them to examine situations, events, behaviours and responses from various perspectivesproviding them with a much more detailed, complete and complex picture of organisations than they had previously possessed. In using this method of teaching emphasis has been placed on helping students to apply theoretical knowledge in practice rather than regurgitate theory or models: a tactic that seems to have paid off, although there are some students who are uncomfortable with this shift and still want to have their theoretical knowledge tested in a more traditional way.
Despite the general success of CBR, there are, however, also a few areas in which the approach used needs to be refined. For internal students the emphasis placed on the use of case studies received positive feedback, but also highlighted a need for slightly more structure at the beginning of the class; particularly in relation to debating the reading materials and their relevance to the class activities. The use of guest speakers was viewed as crucial to assisting students to grasp many of the issues examined and their application in an organisational setting; particularly as many of them have very limited work experience. The third issue about which internal students expressed some criticism was in association with the group based project assignment. Whilst they appreciated that team/group based work is important in the workplace they did not like having to undertake a group based assignment due to the problems associated with doing group activities (ie. arranging meetings, no-shows, member non-performance). For the distance students the main area to explore further is associated with involving a larger number of them in the activities, cases and discussions posted on the subject on-line site. As they are non-assessed exercises they are not high on the priority list for students juggling work, family and study commitments. However, those who have taken the time to engage in these additional exercises have found them to be beneficial. It should also be noted that there is no requirement for distance students to undertake group work or group assessment. Whilst the nature of distance education inhibits the use of group assessment items, increasing student involvement in on-line discussions and exercises may go some way towards addressing this variance.
Internal students appear to have gained more from the experience than the distance students; having much less life and work experience to draw upon in analysing the various situations that they encountered. This is not to say that the distance students did not benefit from the use of CBR, but simply that their gains were perhaps less significant. In fact one distance student with over ten years of full time work experience indicated that the experience "did not enhance my learning or knowledge". This reflects the argument made by Ertmer and Dillon (1998:620) that "case method may not be equally beneficial/meaningful to all learners" and perhaps indicates that whilst the method seems successful some variation in delivery should be included.
Limitations and Direction for Future Research
Whilst the study has produced some valuable insights into how students perceive the use of CBR, and how it contributes to their learning experience it does contain a number of inherent limitations. First, the response rate was low which produces some difficulty or hesitation in arguing that the results can be generalised for all students studying strategic human resource management in this mode. Second, there is also the possibility that the student responses may show some bias as a result of self-selection (ie. students chose their degree major, subjects, mode of study and to make voluntary responses to the survey). Third, the student comments presented in the discussion are drawn from a limited number of responses and further in-depth analysis of a larger number of responses might uncover variations in experience associated with student characteristics (eg. age, work experience, gender) not evident from this small sample. Fourth, the results are related to one instructor's use of CBR in teaching strategic human resource management, and cannot determine if a different instructor would receive the same or similar results (the experience of the instructor having been found to have an important impact on successful application of CBR). Finally, we are unable to determine whether students who used CBR will be more successful in applying the principles of strategic human resource management than those taught under a different method.
Conclusion
Although there are some aspects of the use of casebased reasoning in the teaching of strategic human resource management that need to be refined to address student concerns and further improve the benefits of its use, the approach has been well received and contributed significantly to student learning. The characteristics and values identified in earlier studies of case-based reasoning (mentioned above) are evident in classes taught for this subject and given the nature of the subject material covered within these classes (ie. theory, models, business context, current events, and practical application) the versatility, flexibility and adaptability of the case-based reasoning approach has been invaluable. Strategic human resource management is a third year subject compulsory for all students doing the human resource management specialisation within their business degree. As this is a third year class attempts are made to draw upon student experiences in terms of work, life, previous study, background knowledge, context, and earlier use of CBR in the classroom. This allows the use of more detailed, complex case materials that incorporate several issues or problems and have the potential for multiple solutions and alternatives. It also permits the integration of material covered in other classes in discussing issues, problems and solutions; emphasising the interrelated nature of many business issues and decisions. The previous experience of students with the use of CBR also allows for much more flexibility in the use of the case approach -students can be given much more latitude in how they approach the tasks at hand, and the issues they raise. Again this mirrors the ideas of scaffolding and modelling of learning advocated by Bennett, Harper & Hedberg (2002) -with cases becoming more detailed and complex as students acquire more knowledge, and experience in using cases for learning and discussion.
Whilst an exploratory study only, the findings encourage further research in relation to the use of case-based reasoning in the teaching of strategic human resource management and clearly warrants further investigation.
